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 Introduction 
Many students today face challenges in their lives which affect their progress in school.  
Several students at Tremper High School manifest emotional and behavior problems due to life 
experiences. Traditionally, students affected by trauma have high truancy rates, poor grades, and 
significant referrals.  These experiences affect the personal lives of children causing body issues, 
psychological problems impacting a child’s ability to control emotions, regularly attend class or 
achieve developmental milestones.  However, this does not mean these students are unable to 
grow up to be healthy, happy adults despite the overwhelming obstacles they face (Dibble, 
2011).  What does this mean to educators?  Schools need to reduce barriers to learning so that 
students experience success.  Positive classroom experiences where children feel safe and 
comfortable will lead to higher academic achievement.  Schools need to utilize programs that 
break down the walls that children have built around them as defense mechanisms.  Educators 
need to work on different strategies to emphasize children’s strengths and address the needs of 
students affected by trauma. 
Purpose of the Study 
The purpose of this study was to provide students with strategies to overcome trauma in 
their lives and determine whether these strategies resulted in success in school.  Many of the 
students in this study were identified as having emotional and behavioral disabilities (EBD).  Up 
to this point there hadn’t been an effective way to address their needs.  Although bright students 
like these tended to drop out of high school due to lack of success and non-conformity within the 
educational system.  Educators may utilize this study to improve methods of dealing with 
problematic and traumatized students.  
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This study may provide educators with strategies for building success in students who are 
traumatized and accustomed to failure.  This study may introduce methods to reach problematic 
students to begin attending regularly, improve their academic success, as well as, reduce 
behavioral referrals. 
Scope and Limitations 
The study focused on a group of seven students in a self-contained (EBD) class.  The 
students came from a variety of backgrounds with low socio-economic status.  The students in 
grades 11 and 12 had been placed in this class due to their inability to participate in another self-
contained or inclusion class.   The intervention was conducted over a nine week period.  Data 
collection included archival data on previous attendance, behavioral incidents, and truancy.  
During the study the researcher also collected attendance, behavioral and truancy information, as 
well as at the end of the year to see if there were long term effects of the program.  In addition, 
daily students reported out their feelings using a five point scale. 
Definitions  
Adverse Childhood Experiences (ACE) – A term coined by researchers to describe ten 
potentially damaging childhood experiences and the long-term relationships between these 
experiences and wide array adult medical issues.  
Affect Modulation – Calming down or revving back up after an intense emotion. 
ARC Model –Attachment, self-Regulation, and Competency, domains studied and developed by 
mental health professionals, to serve as the framework for several curricular models. 
Asset Mapping – A formal process for listing the resources of a community, including names of 
associations and businesses. 
Attunement – The capacity to accurately read the cues of others and respond appropriately. 
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Compassion – A feeling of deep empathy and respect for another who is stricken by misfortune 
and a strong desire to actively do something about it. 
Compassion Fatigue - Fatigue, emotional distress, or apathy resulting from the constant demands 
of care for others. 
Compassionate School – A school where staff and students learn to be aware of challenges faced 
by others. 
Hyper vigilance – A common reaction to trauma; the emotional condition in which survivors are 
always trying to preempt another attack. 
Positive Behavioral Intervention and Support (PBIS) - A school wide response to intervention 
program establishing clear expectations for students and taking active steps in teaching, 
modeling and reinforcing appropriate behaviors school-wide. 
Post-Traumatic Stress Disorder (PTSD) – A medical diagnosis describing psychological 
symptoms of a distressing event “outside the range of human experience” that last longer than 
one month. 
Resiliency – The ability of an individual and/or community to withstand and rebound from 
adversity.   
Sanctuary Trauma- A condition in which traumatized individuals turn to those from whom they 
hoped for sanctuary (emergency room, family, favorite teacher) only to encounter a reception 
that is not as supportive as anticipated or needed.   
Silencing Response - A sign of compassion fatigue; shutting down the ability to be empathetic 
and demanding that trauma survivors keep their problems to themselves. 
Trauma - Term denoting the inability of an individual or community to respond in a healthy way 
(physically, emotionally and/or mentally) to acute or chronic stress 
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Strength-Based Problem Solving – A model that uses strengths to compensate for limitations.  . 
Trigger – Any stimulus that acts as a reminder of a past overwhelming experience and leads to 
the same set of behaviors or emotions that originally developed as an attempt to cope with that 
experience. 
Vicarious (Secondary) Trauma – PTSD behaviors and emotions resulting from internalizing the 
traumatizing event experienced by another. 
These definitions were taken from the following source: 
Wolpow, Ray, Johnson, Mona, Hertel, Ron & Incaid, Susan. (2009).  The Heart of learning and 
teaching:  compassion, resiliency, and academic success. Olympia, WA:  Washington State 
Office of Superintendent of Public Instruction, 2009) 
Summary 
Many students face traumatic challenges in their lives which affect their academic 
success.  Educators and administrators need to be more compassionate in dealing with these 
particular students in order not to escalate their behavior or traumatize the student any further.  
The purpose of this study was to create a compassionate promoting student success and 
experiences where children felt safe and comfortable.  The study focused on students in a 
Southeastern Wisconsin high school self-contained emotional and behavioral class.  Becoming 
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Chapter 2 
Review of Literature 
 There is a significant amount of literature readily available on the topic of trauma and 
trauma sensitive schools. Much of the literature informs educators and support staff on the 
need for sensitivity when dealing with traumatized students as well as developing relationships 
with students.  “There is nothing new about the presence of children affected by Trauma in 
school.  What is new is our knowledge of the problems of pervasiveness and its effect on school 
performance.”  (Wolpow, Johnson, Hertel, & Kincaid,2011, p. 4)  
Trauma  
  “Trauma is an umbrella term used to describe the inability of an individual or 
community to respond in a healthy way (physically, emotionally, and/or mentally) to acute or 
chronic stress.” (Wolpow, et al., (2011) p. 7)   Ziegler (n.d.) makes the point that, “A great deal 
of attention has been given to our educational system and much of it has not been 
complementary.  Issues as student progress, drop out rates, competencies in math, science and 
geography have all been the source of criticism and concern.  However, one area that has 
received little or no attention has been the ability of our educational system to meet the needs 
of children who are living with the effects of trauma in their past or present.” (p. 1)  Ziegler goes 
on to say that some in the educational field feel that it is the job of special education teachers 
to service these students while addressing a variety of other needs and learning difficulties. He 
states, “Handicapping conditions that are observable such as blindness, physical disability, 
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deafness, autism, and even dyslexia are much better understood in educational settings than 
emotional disturbances and learning disabilities that come from trauma in the child’s life” (p. 1)   
The Center for Disease Control and Prevention (CDC) published a study in 1997 
regarding adverse childhood experiences (ACE) that is “…is one of the largest investigations 
ever conducted to assess associations between childhood maltreatment and later-life health 
and well-being.  The study is a collaboration between the Centers for Disease Control and 
Prevention and Kaiser Permanente’s Health Appraisal Clinic in San Diego. ” (p. 1) The following 
summary of findings from the CDC study was taken from the Wisconsin Department of Public 
Instruction’s (WDPI) Trauma Sensitive Schools Workgroup. “ACEs are very common.  ACEs are 
strong predictors of health risks and disease from adolescence to adulthood.  This combination 
of findings makes ACEs one of the leading, if not the leading determinant of the health and 
social well-being of our nation.” (WDPI 2011, p. 9)(Appendix A)   
The National Child Traumatic Stress Network (NCTSN) published a Child Trauma Toolkit 
in 2008 for educators, downloadable from NCTSN’s website www.NCTSN.org.  The toolkit 
includes trauma facts and suggestions for educators. Information from Wolpow, et al. includes 
the importance of support of the community in the process of helping children who have been 
traumatized, as well as, the need for teachers and support staff to avoid secondary trauma 
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Vicarious trauma 
Vicarious trauma is secondary trauma that can affect those who care about traumatized 
students.  Wolpow, et al. dedicated an entire chapter to this important topic.  Vicarious or 
secondary trauma is not uncommon and is found in those who work with one or more students 
that have experienced trauma.  According to many researchers it is important that anyone 
working with traumatized students takes care of him or herself to stay well enough to help the 
students.  This topic is discussed in the WDPI document as well.  It points out that It is 
important that staff work to protect themselves to avoid burnout.   Secondary trauma can 
impact a person professionally through morale, performance of job tasks, interpersonally, and 
behaviorally (Wolpow, et, al., 2011)  As in WDPI and Wolpow, et al. there is information on grief 
for school personnel and self-care for educators provided in the NCTSN Child Trauma Toolkit.   
Effect on the brain  
According to research reported by WDPI “the impact to the brain is that the ‘thinking’ 
brain shuts down allowing the ‘doing’ brain to act.  … Traumatized children experience changes 
in brain structures, neurochemistry, and genetic expression.” (WDPI, 2011, p. 10)  How do ACEs 
affect school performance?  According to research findings traumatized children are 2.5 times 
more likely to fail a grade in school and score lower on standardized achievement tests than 
non- traumatized students.  These particular students have more struggles in receptive and 
expressive language and are suspended and expelled more often.  In addition, they are more 
frequently placed in special education programs.  What impact does this have on learning?  
Students have problems organizing narrative material, understanding cause and effect, and 
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taking another’s perspective.  Their attentiveness and regulation of emotions is also affected.  
Executive functioning and engaging in curriculum is difficult for these students.  In addition, 
according to the WDPI classroom behaviors include reactivity and impulsivity, aggression, 
defiance, withdrawal, and perfectionism.  
Wolpow, et, al. also discuss the neurobiology of trauma. A at study  Harvard Medical 
School by Teicher, (cited in Wolpow, et al.) concluded that trauma can have lasting effects on 
the following body systems:  endocrine, autonomic and central nervous system. The 
psychological and behavioral impact of trauma at various stages of a child’s academic 
progression is also discussed by the NCTSN.   
Effects on education  
According to Downey (2007) “Understanding the experience of the abused and 
neglected child assists us to develop compassion, patience and empathy.  It is a key 
intervention in itself.  Recovery from trauma will occur best in the contest of healing 
relationships.” (p.1). This resource is similar to those by WDPI and NCTSN in that it talks about 
the experience of abuse and neglect which often leads to trauma.  It also discusses the impact 
of abuse on learning.  However, it does suggest ways for teachers to create calmer classrooms 
through building relationships, which seems to be an underlying theme in all these materials.  
In addition, it provides a role for the teacher, the school, and the support system.  “Both 
research and wisdom show us that regardless of the adversity they face, if a child can develop 
and maintain a positive attachment to school, and gain an enthusiasm for learning, they will do 
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so much better in their lives.  The role of teachers in the lives of traumatized children cannot be 
underestimated.” (Downey, 2007, p 5) 
 Educators get training in how to work with all kinds of disabilities but little to no training 
in dealing with trauma or traumatized children.  According to Ziegler (n. d.), some might feel 
that “a focus on traumatized children is spending valuable resources on a small group of 
children.” (p. 1) Like many others, Ziegler, feels the need to learn from outside the educational 
field to get a better sense of the magnitude of the problem faced with traumatized children.  
Similar to reports by WDPI, NCTSN, and Downey he goes on to explain how the brain functions 
after being traumatized.     
There are nine elements Ziegler feels should be avoided in school settings.  The first is 
stress and anxiety as too little or too much stress and anxiety do not promote optimal learning.  
The second is teaching to the bell curve as the traumatized student will always fall at the 
bottom of the curve.  A serious atmosphere where laughter and enjoyment are rare or 
discouraged is the third element to avoid.  The fourth area to avoid is unsupervised 
communication among peers as children can be brutally honest, intolerant and hurtful.  
Learning through criticism is another area to avoid with traumatized children.  Criticism gives 
children the feeling that they are incompetent or worthless.  Uneven competition is the sixth 
element to avoid.  “If the child is bound to lose, regardless of whether the rules are fair, it is not 
even competition and will not have a positive result for the traumatized child.” (p.5) The 
seventh element is a constricting environment, methods to maintain order and structure.  
“Traumatized children respond to restrictive and constricting settings by fight or flight and 
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daydreaming.” (p.6)  Rigidity is the eighth element Ziegler suggests avoiding in an educational 
setting.  It is similar to a constricting environment and send the child negative messages.  An 
environment that can be easily disrupted is the last element to avoid.  “If a classroom is easy to 
disrupt, it will ultimately fail to meet the needs of traumatized students.” (p. 6).   
Ziegler goes on to explain elements that enhance school settings.  These areas are the 
opposite of the elements to avoid.  Several other areas are also identified.  Overall, Ziegler 
states that school is the entryway to social and personal success for the traumatized child more 
so than other students.  One size does not fit into education or as stated at a conference 
sponsored by the NTCSN, one size fits one.   
Curricular Ideas 
 Wolpow, et al. provide many excellent curricular ideas.  They have divided instruction 
into six principles then divided those into three curricular domains to provide an overall school 
curriculum.  Principle one is always to empower never disempower.  Principle two is to provide 
unconditional positive regard for students.  Maintaining high expectations is principle three.  
Checking assumptions, observing and questioning make up principle four.  Principle five is to be 
a relationship coach.   The six principles are then divided into three domains.  Domain one 
covers safety, connection, and assurance.  Domain two is improving emotional and behavioral 
self-regulation.  Competencies of personal agency, social skills and academics completes 
domain three.  Materials provided by WDPI and Wolpow, et al. go on to inform readers about 
how to create trauma sensitive schools through engaging leadership, performing assessments , 
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reviewing literature, providing training, and implementing classroom strategies.  Specific 
examples of how to implement each of these areas within a school are provided.   
Conclusion 
Downey discusses relationship-based practices through creating connections and 
defusing conflict, planning for challenging incidents, how to teach indigenous children, and the 
care team approach.     
 Ziegler offers 14 different elements to enhance the school setting for a traumatized 
child.  He talks about expressive learning, predictable structure, more successes than failures 
adult mediated peer interactions, and external cognitive structure.  He goes on to discuss the 
“‘unschool,’” encouragement through relationship, teaching to the child’s individual learning 
style and creating even competitions.  Lastly, he communicates the need for students to 
internalize goal setting, enjoyment and fun, having a variety of activities and helping with 
transitions, and providing choices in areas of the child’s interests, and group/cooperative 
efforts promoting teamwork.  His ideas are quite simple and easy to follow, while other texts 
and articles are more in depth but provide much of the same information.   
In my study I focused primarily on the material provided by Wolpow, et, al.  However, I 
implemented a mixture of other authors’ suggestions within my class.  I found each resource to 
be helpful in giving me a well-rounded view of how to best help my students.   I did not find any 
specific research data on trauma sensitive classrooms although this study should fill that void of 
information.  
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Chapter 3 
Design 
 The research design was a pre-post design.  It compared archival data on attendance, academics 
and behavior to current data using Washington State curriculum on trauma sensitive schools as, the 
independent variable.  Archival data was collected prior to the study and after nine weeks of the 
intervention final data was collected.  Also, five point scale data were collected daily at the beginning 
and end of each 90 minute class period. Measures were in place to help ensure internal validity.  The 
researcher was trained in the curriculum; all support staff and administers that worked with the 
students were also trained.  During the study an extraneous variable that could not be controlled was 
the students’ behavior in other classes. 
Participants 
 Seven 11th and 12th graders between the ages of 15 and 18 who were identified as having special 
education needs participated in the study of the trauma sensitive school curriculum.  Three were 
African-American, one was Caucasian, and three were Hispanic.  The control group consisted seven 10th 
through 12th graders between the ages of 16 and 18.  Three were African-American, three were 
Caucasian, and one was Hispanic All attended a high school in Kenosha, Wisconsin.  Their parents gave 
the researcher permission to use the students’ data.  Prior to the study, these students attended school 
daily with no behavior or curricular modifications except those in their Individual Education Plan (IEP).   
Materials and Procedure 
 The purpose of the trauma sensitive schools’ curriculum was to create an environment where 
students felt safe, explored, named, and expressed, their feelings.  The idea of trauma sensitivity came 
from a study done by the CDC (1997) which showed the impact of trauma over one’s life span. 
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(Appendix A)  The researcher used the work of Wolpow, Johnson, Herttel, and Kincaid (2011) described 
in Chapter 2 as a basis for this study.  This model was also adopted by WDPI.  An outline of the 
curriculum is found in (Appendix B).  Six principles and three domains within the outline were to be 
taught alongside the overall school curriculum and activities.  Domain One encompassed safety, 
connection and assurance using the principles always empower and provide unconditional regard.  
Domain Two, improving emotional and behavioral self-regulation, included principles of maintaining 
high expectations and checking assumption; observing and questioning.  Domain Three, personal 
agency, social skills, and academics, incorporated principles of being a relationship coach and provided 
guided opportunities and helpful participation suggestions.  Students were provided with posted rules, 
routines, and a time schedule.  The researcher was expected to maintain high expectations, minimize 
triggers, apply limits, and avoid mixed signals such as sarcasm and joking. 
 As part of the program, the researcher, dined with randomly selected students.  “Fancy Fridays” 
were special meals with the teacher and students eating lunch with table settings, placemats and a table 
cloth, an experience foreign to many of the students.  Also, not part of the trauma sensitive curriculum, 
the researcher created a digital memory board for the students.  At the end of the semester the photos 
were given to the students as mementos. 
 To ensure confidentiality prior to the study, both the experimental group and control group 
members randomly chose numbers to be matched to their school identification (ID) numbers.  As 
students reported data they used only the number they had chosen.  The researcher later matched the 
data to student ID number.  Information supplied by the student was accessed only by the researcher. 
 To begin and end each day the researcher incorporated a five-point scale (Buron, 2007a; Buron, 
& Curtis, 2003).   Students were asked to identify how they felt according to a five-point scale prior to 
class starting and at the class ending.  Students were to rate their anxiety or stress as a one if they could 
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say “I’m good.”  Two meant they might be a little tense or anxious.  Three meant they might not be able 
to handle class that day.  A four meant the student might swear or act out.  A five meant the student 
was explosive.  A sample five-point scale can be viewed in Appendix C.  (Buron, K. D. b)  At beginning of 
the study activities were done to teach students how to handle their anxiety. (Appendices D and E) The 
researcher tracked the student responses on a daily basis. (Appendix F) The next 30 minutes were used 
to incorporate the compassionate classroom curriculum by Wolpow, et al.  The curriculum taught the 
students different strategies to deal with trauma they may have experienced in the past as well as any 
reoccurring trauma students experienced on a daily basis.  An example of a lesson plan was called 
“Giraffe Talk: Non-Violent Communication” cited in Wolpow, et al as coming from Marshall Rosenberg 
(1990). “This strategy earned its name because asserting ourselves non-violently requires us to stick our 
necks out. Others like to point out that the giraffe has the largest heart of land-animals” (p.  113)  Four 
components to sticking my neck out when I observe are…, I feel…, because I imagine…, and I want… or 
would you please. (Appendix G).   Other lessons included “Dear Man” (Appendix H), “Fair Fighting” 
(Appendix I), and “Five Characteristics of a Good Listener.”(Appendix J) 
Data Collection and Analysis 
 To obtain archival data the researcher used Zangle, a C-Innovation Incorporated software 
program, which tracks attendance, behavior, and grades.  This same program was used at the end of the 
study to track student attendance, behavior, and grades.  Also, the five-point scale information was 
collected on a daily basis.  To analyze the data I tracked and recorded the number of attendance 
violations, behavioral reports and grades up to the study period.  I followed the same procedure to 
obtain the final data.  Then I compared the archival data to that of the study.  With regard to the five -
point scale data I compared the beginning class number to the end of class number to see if the rating 
changed after working through the daily lesson. 
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Chapter 4 
Results  
 Archival data taken prior to implementing trauma sensitive classroom instruction was compared 
to data collected after the intervention for both the control group and the study group.   
Table 1 Control Group Archival Data 
 1 2 3 4 5 6 7 
Truancies 6 95 11 71 2 66 154 
Excused Absences 17 98 66 60 12 0 12 
Unexcused Absences 0 90 3 0 0 0 0 
Out of School Suspension 0 31 0 27 0 0 0 
In School Suspension 0 3 0 14 0 0 0 
Field Trip 0 0 0 0 0 6 0 
        
Total Class Periods Missed 23 317 80 172 14 72 166 
Possible Class Periods 681 681 681 681 681 681 681 
Percent of Class Periods missed  .03 47 12 25 .02 11 24 
        
 
Table 1 indicates the number of class periods the seven students in the control group missed 
from the beginning of the school year until the beginning of the study.  In addition it shows the percent 
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Table 2 Control Group Attendance  
 1 2 3 4 5 6 7 
Truancies 0 43 13 19 8 0 17 
Excused Absences 17 35 67 35 23 12 18 
Unexcused Absences 0 7 3 0 0 0 0 
Out of School Suspension 0 31 0 22 0 0 0 
In School Suspension 0 2 0 5 0 0 0 
Field Trip 4 0 4 4 4 5 0 
        
Total Class Periods Missed 21 118 87 85 35 17 35 
Possible Class Periods 252 252 252 252 252 252 252 
Percent of Class Periods 
missed  
.9  47 35 34 14 .07 14 
        
 
Table 2 indicates the number of class periods the seven students in the control group missed 
during the study.  In addition it shows the percent of class periods students missed. 
Table 3 Archival Study Group Attendance 
 1 2 3 4 5 6 7 
Truancies 357 128 222 64 33 34 96 
Excused Absences 0 0 23 32 10 11 61 
Unexcused Absences 0 0 2 5 0 0 10 
Out of School Suspension 0 28 2 0 0 0 12 
In School Suspension 5 16 0 14 7 1 5 
Field Trip 0 0 0 0 0 0 0 
        
Total Class Periods Missed 362 172 238 115 59 46 184 
Possible Class Periods 681 681 681 681 681 681 681 
Percent of Class Periods missed  53 25 35 17 .09 .07 27 
        
 
 Table 3 indicates the archival attendance data of the seven students in the study group.    The 
table also shows the percentage of class periods the students missed.   
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Table 4 Study Group Attendance Data 
 1 2 3 4 5 6 7 
Truancies 213 59 85 38 2 8 122 
Excused Absences 6 0 28 18 3 0 6 
Unexcused Absences 0 0 6 0 0 0 0 
Out of School Suspension 0 12 14 0 18 6 31 
In School Suspension 0 3 3 8 19 10 5 
Field Trip 0 0 0 0 0 0 0 
        
Total Class Periods Missed 219 74 136 64 42 24 164 
Possible Class Periods 252 252 252 252 252 252 252 
Percent of Class Periods missed  87 29 54 .03 .02 10 65 
        
 
Table 4 indicates the number of class periods students in the study group missed during the 
study.  In addition it shows the percent of class periods students missed. 
Table 5 Behavioral Incidents – Control Group 
Control Group 1 2 3 4 5 6 7 
Prior to study 0 5 0 8 0 0 1 
During Study  0 0 0 4 0 0 0 
 
 Table 5 shows the number of behavioral incidents reported for each control group student prior 
to and during the study. 
Table 6 Behavioral Incidents – Study Group 
Study Group 1 2 3 4 5 6 7 
Prior to study 1 14 1 2 3 3 4 
During Study  1 2 2 2 5 4 7 
 
 Table 6 shows the number of behavioral incidents reported for each student of the study group 
prior to and during the study. 
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Table 7 Grades for Control Group  
Student 1 Progress Report 1 Progress Report 2 Progress Report 3 Progress Report 4 
 B 3 F 0 B 3 C 2 
 B 3 C 2 A 4 A 4 
 B 3 F 0 C 2 D 1 
         
AVERAGE B 3 D 1 B 3 C 2 
         
Student 2  
 F 0 F 0 F 0 F 0 
 F 0 F 0 F 0 C 2 
 F 0 A 4 B 3 A 4 
 C 2   B 3 F 0 
AVERAGE     D 1 F 0 
 D 1 D 1 D 1 D 1 
Student 3  
 B 3 D 1 A 4 F 0 
 A 4 B 3 C 2 F 0 
 B 3 A 4 A 4   
 C 2       
AVERAGE B 3 C 2 B 3 F 0 
         
Student 4  
 F 0 F 0 A 4 A 4 
 F 0 D 1 A 4 B 3 
     C 2 B 3 
         
AVERAGE F 0 D 1 B 3 B 3 
         
Student 5   
 D 1 A 4 A 4 D 1 
 A 4 A 4 A 4 F 0 
 B 3 A 4 C 2   
         
AVERAGE B 3 A 4 B 3 D 1 
         
         
Student 6   
 D 1 D 1 C 4 A 4 
 C 2 F 0 B 0 F 0 
 F 0 F 0 B 0 F 0 
 F 0       
AVERAGE D 1 F 0 B 3 D 1 
         
Student 7   
 F 0 F 0 F 0 F 0 
 F 0 F 0 F 0 F 0 
 F 0 F 0 F 0 F 0 
 F 0 F 0 D 1 F 0 
AVERAGE F 0 F 0 F 0 F 0 
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Table 7 indicates the individual grades for each student in the control group. Each individual 
grade is shown as well as an average for that marking period.  
Table 8 Grades for Study Group 
Student 1 Progress Report 1 Progress Report 2 Progress Report 3 Progress Report 4 
 B 3 C 2 F 0 F 0 
 F 0 D 1 F 0 F 0 
 D 1 F 0 C 2 F 0 
 F 0 F 0 F 0   
AVERAGE D 1 D 1 D 1 F 0 
         
Student 2  
 B 3 F 0 F 0 D 1 
 B 3 D 1 B 3 A 4 
 C 2 D 1 D 1 B 3 
         
AVERAGE B 3 D 1 D 1 B 3 
         
Student 3  
 NOGRADES  F 0 F 0 F 0 
     F 0 F 0 
     F 0 D 1 
         
AVERAGE NO GRADES  F 0 F 0 F 0 
         
Student 4  
 A 4 F 0 D 1 F 0 
 A 4 C 2 F 0 F 0 
 A 4 C 2 F 0 F 0 
   D 1 A 4 D 1 
       C 2 
AVERAGE A 4 D 1 D 1 D 1 
         
Student 5   
 F 0 C 2 F 0 C 2 
 A 4 A 4 F 0 B 3 
 C 2 C 2 A 4 A 4 
 A 4 C 2 B 3 C 2 
     A 4 A 4 
AVERAGE D 1 C 2 C 2 B 3 
         
Student 6   
 B 3 F 0 B 3 C 2 
 A 4 F 0 D 1 C 2 
 B 3 C 2     
         
AVERAGE B 3 D 1 D 1 D 1 
         
Student 7   
 F 0 F 0 F 0 F 0 
 C 2 D 1 D 1 F 0 
     F 0 F 0 
       F 0 
AVERAGE D 1 D 1 F 0 F 0 
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 Table 8 indicates the individual grades for each student in the study group. Each individual grade 
is shown as well as an average for that marking period 
Table 9 Five-Point Scale Data 
Number on scale 1 2 3 4 5 
Beginning of Class 66 35 39 53 26 
End of Class 85 56 58 33 21 
 
 Table 9 shows the rating students gave their feelings as they entered and exited the classroom.  
A one indicated “I’m good”, two a little tense or anxious, three, might not be able to handle class, four 
might swear or act up, and five means the student could be explosive. 
Overall results showed that control group started out better than the study group in both 
attendance and behavior.  Comparing the archival attendance data for the control group prior to and 
during the study shows that for students one, three, four, and five percentage of missed classes 
increased during the study over previous attendance.  Student two’s attendance rate stayed the same.  
Students six and seven decreased the number of classes they missed during the study versus prior to the 
study.  
When comparing the study group’s archival attendance records to attendance during the study, 
students four and five decreased the number of class periods missed, while all other students increased 
the number of class periods missed.  Overall, the control group did better at decreasing their missed 
classes versus the study group. 
 When analyzing the behavioral incidents in the control group, for students one, three, five, and 
six behavior incidents improved.  Students two, four, and seven decreased their number of behavioral 
incidents.  Students in the study group did not do as well as the control group.  For students three, five, 
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six, and seven the number of incidents increased.  Student two was able to decrease behavioral 
infraction, and students one and four stayed the same. 
  In regard to grades within the control group for students one, two, six, and seven grades 
remained the same.  Student four showed improvement in grades and student five’s grades were lower.  
In the study group for students one, four, six, and seven grades declined.  Students two and five showed 
improvement and student three showed no change.  Results show that the control group did better in 
retaining their grades versus the study group. 
 The five-point scale data showed that 66 times students attended feeling good.  Eighty-five 
times students left class rating themselves as a one, feeling good. Thirty-five times students came to 
class feeling a little tense or anxious. Fifty-six times students left class at a two, meaning they felt a little 
tense or anxious.  Students who might not be able to handle class rated themselves as a four, 39 times 
to begin class and 58 times to end class.  Those students who felt they might swear or act out rated 
themselves a four, 53 times at the beginning of class and only 33 times at the end of class.  Those 
students who felt they were explosive at the beginning of the class rated themselves a five, 26 times.   
Only 21 times did students indicate that they were explosive at the end of class.  Overall the numbers 
showed improvement in that the number of times students rated themselves a four or five at the 
beginning of the class declined at the end of the class.  The number of times a student rated themselves 
a one or two increased from the beginning of class to the end of class, indicating that students’ stress or 
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Chapter 5 
Conclusions and Recommendations 
 Are trauma sensitive classes effective in improving attendance and grades, and in reducing 
behavioral incidents?  The data indicated that the trauma sensitive curriculum taught was inconclusive 
as to whether or not it had a positive impact on the study participants compared to the control group.  
The data showed the attendance, behavior incidents, and grades were relatively the same for both 
groups.  On the other hand, data did show that within the trauma sensitive program progress was made 
in lowering student anxiety levels as shown on a five point scale. 
 The attendance data indicated the control group had four students increase the percentage of 
classes missed.  One student remained the same and two actually decreased the amount of class time 
missed.  With regard to the study group five students increased the amount of time they missed from 
classes, while two actually decreased the number of classes missed.  Interestingly, of all the missed 
classes during the period of the study participants missed the least amount of time.   
 When analyzing the behavioral data the control group had five students with the same number 
of behavioral incidents and two with decreased incidents.  In the study group two students had the 
same number of behavioral incidents.  One student decreased the number and four students increased 
the number.   
 Examining the control group grades four students retained the same grade point average (GPA).  
Two student’s GPA decreased during the study.  One student’s GPA improved.  Examining the study 
group one student’s GPA improved.  Three students’ GPA decreased.  While, two students’ GPA 
increased.  
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 The data on the five point scale showed the positive impact of daily lessons as the number of 
students who began class with higher levels of anxiety on the scale were able to decrease their anxiety 
levels by the end of class.  
 Is it possible that the study group students were impacted on a daily basis within the class yet 
the impact did not carry over to the rest of their day?  This is certainly possible as the five point scale 
showed improvement in student anxiety levels.  In addition, the participants missed the intervention 
class less than any other class during the school day.   The trauma sensitive class may take longer than a 
nine week period to demonstrate an impact.   
This study was done at the end of the school year.  The study may have been more influential if 
it had taken place at the beginning of the school year.  In addition a longer intervention period and more 
teachers involved certainly may have shown a clearer picture of the impact of trauma sensitive class.  
Community involvement to assist the students outside school could also be beneficial, although that was 
not part of this study.   
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Physically hurtful or threatening behavior. These are 
behaviors that are against the law. For example, hitting 
someone or grabbing them in a private place. You will get 
fired from a job, suspended from school and maybe even go to jail 
ifyou engage in such behavior. 
 
 
Scary behavior. This could include swearing or staring. You 
would probably get fired from a job for this behavior 
or suspended from school.  This behavior could also end up being 
against the law. 
 
 
Odd  behavior. This behavior could make other people 
uncomfortable.  It might include sitting too close to someone or 
putting your face too close to someone who wasn't expecting it. It 
could also include showing up at a party 
that you weren't  invited to.  You might get fired from a job because 




Reasonable behavior. This type of behavior is like going to a party 
you have been invited to and talking to someone you know. It 
might be playing a planned board game with someone, working 
with someone in a group at school or eating together at lunch.  
People are enjoying each other's company at this level.  This is 
where people get to know each other better. 
 
 
Very informal social behavior. This is like waving to someone 
or smiling to someone in the hallway at school.  If you just say 
"Hi" and keep on walking, that is also a 1.  This is totally O.K. 
and is the way most people first notice each other. 
4 • A 5 Is Against the law! 
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Appendix F 










1 1 2 3 4 5 1 2 3 4 5 
2 1 2 3 4 5 1 2 3 4 5 
3 1 2 3 4 5 1 2 3 4 5 
4 1 2 3 4 5 1 2 3 4 5 
5 1 2 3 4 5 1 2 3 4 5 
6 1 2 3 4 5 1 2 3 4 5 
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Giraffe Talk  




1. When I observe… 
 
2. I feel... 
 
3. Because I imagine… 
 
4. I want… or  
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May be used when: 
 Asking for things, making requests, initiating discussions 
 Saying “no,” resisting pressure, maintaining a position or a point of view. 
Describe the situation:  tell the person exactly what you are reacting to. 
Express your feelings or opinions:  describe how you feel or what you believe about the situation 
Assert wishes:  ask for what you want. 
Reinforce:   or reward the person ahead of time 
Mindful:  maintain your position 
Appear Confident:  maintain voice that is convincing 
Negotiate:  Turn the table and ask what they would suggest you do. 
Appendix H 
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Five Characteristics of a Good Listener 
 
1. Acknowledge that you are listening (e.g., I hear 
you, [name]) 
 
2. Show empathy (e.g., nod head, smile) 
 
 




4. Maintain open, available posture 
 
5. Acknowledge what you heard and/or ask 
clarifying questions (e.g. I heard you say that 










1. The objective is to disagree respectfully and to maintain friendship. 
 
2. Winning is not an issue here! Resolution is! 
 
3. State your feelings, problems, and needs clearly. (Giraffe Talk) 
 
4. Avoid generalizations like “always” and “never” 
 
5. Intimidation, name-calling, and emotional blackmail are not fair. 
 
6. Respect the need for a pause or a “time-out” in the fight 
 
7. Agree on ground rules and keep them:  for example, “no threats, put-downs, or violence.”  
“One voice at a time please” 
 
8. Although you may not respect the other’s argument, show that you do respect the other  
9. person. Listen, listen, listen! 
 
10. Be clear about the differences between facts, feelings and opinions. 
 
11. Admit it when you are wrong and accept corrective criticism 
 
12. Use feedback skills:  for example, avoid assumptions and checkout feeling with the use 
paraphrasing. 
 
13. Share the time equally and avoid assuming a superior role. 
 
14. Stay focused on the present conflict:  don’t drudge up old wounds. 
 
15. Avoid stamp collecting.  Offer positive alternatives. 
 
16. Avoid attempts to read the other’s mind. 
 
Appendix J 
